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Summary 

(1) There are three fundamental approaches how to define quality of education in strategic documents of 
the OECD countries of our interest. In their strategic documents, all of the countries mention the 
relationship between education quality and education excellence, between education quality and labor 
market demand, and between education quality and pupils’ transition through education system (lifelong 
learning). 

(2) In their strategic documents, several OECD countries of our interest emphasise some additional 
features of the three abovementioned approaches to education quality definitions. These include 
especially global excellence of education (half of the countries), the role of schools as community centres 
(e.g. Denmark, Finland, Germany), and dual learning (e.g. Germany). 

(3) There are various definitions of education efficiency in strategic documents of the OECD countries of 
our interest. The relationship between education performance on one hand and financial allocation on the 
other (the value-for-money concept) is the most frequently mentioned definition (e.g. England, Slovakia, 
Spain, and the United States). Transition through the education system (e.g. Denmark), consolidation of 
the school administration system (e.g. Austria and Finland), and optimization of school size (e.g. Norway) 
are less frequently cited education efficiency concepts. 

(4) In Czech strategic documents, definitions of quality and efficiency in education are embedded in 
accord with the abovementioned findings (points (1) to (3)). Thus, education quality is understood as 
excellence and equity, compliance with labor market needs, and transition through education system (life-
long learning). Education efficiency is defined rarely in Czech strategic documents. In this regard, 
education efficiency is understood especially as school network optimization. Moreover, less 
understandable concepts of decision making decentralization and increasing participation in education 
are mentioned. Finally, the relationship between education performance and financial allocation is 
a relatively new theme. 

(5) The features of a high quality school are a way how to understand the definition of quality and 
efficiency in education on the school level. These features include the following themes and subthemes: 
- “Leadership and Management” – implementation of the best principles of strategic planning, 
formulation of an ambitious vision for school quality and efficiency, identification of strengths and 
weaknesses of schools in order to set their intervention strategies and evaluation and monitoring systems 
based on clearly formulated goals, implementation of the partnership principle 
- “Education Results” – respect for good performance of all students, monitoring of students’ progress in 
education with emphasis on key competence development, monitoring of students’ education and job 
career 
- “Education Quality” – formulation of high expectations in students’ education performance, 
identification of educational needs of students based on mutually supportive formative and summative 
assessments, the teachers’ willingness to cooperate and participate in further education, creation of 
a positive school climate 
- “Discipline and Safety” – students’ and teachers’ perception of school safety, creation of positive 
attitudes to school and of trust in school community, strengthening the role of school as a community and 
leisure-time centre 
- “Efficient Use of Resources” – the ability to initiate and realize activities for efficient use of resources 
(e.g. sharing of specialists, data mining for efficiency based management) 
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(6) The strengthening of school autonomy is a common feature of the education systems of the OECD 
countries of our interest. Simultaneously, the importance of school assessment is upheld. 
Methodologically, national curricula, education goals and standards create content and performance 
benchmarks for evaluation purposes. The close relationship between the quality of education goals and 
standards on one hand and education evaluation on the other is noteworthy. 

(7) Both, formative and summative approaches are used for student evaluation in all the OECD countries 
of our interest. However, the emphasis on either of these approaches is the difference between these 
countries. Moreover, there are two general trends in this respect. First, the number of evaluation methods 
has been widening. Second, the importance of close links between evaluation methods is generally 
stressed. Thus, formative approaches are expected to support summative approaches and vice versa. 
However, misunderstanding of formative evaluation principles may counteract the idea. 

(8) There are rather less formalized processes of teacher evaluation in the OECD countries of our interest. 
Teacher self-evaluation is the most commonly used method. Other methods, on the contrary, are used 
less frequently. These include teacher quality standards, young teacher evaluation systems, or teacher 
professional growth systems. 

(9) The prestige of the teacher profession is the key feature of the most successful education systems of the 
OECD countries of our interest (e.g. Canada, Finland). It is noteworthy that the prestige of the profession 
influences students’ decision to choose their education path. Consequently, pedagogical faculties in the 
most successful education systems are preffered by the best students in the country. 

(10) The increasing importance of school self-evaluation is emphasised in all the OECD countries of our 
interest. Methodologically, strategic planning processes are used. The quality of these processes is given by 
the ability of school directors to define goals, and measurements for their fulfilment and evaluation. The 
wide range of available evaluation methods and potential synergies among them are crucial in this 
context. 

(11) There are different approaches to external school evaluation in the OECD countries of our interest. 
School inspectorates, as independent institutions, evaluate schools in half of the countries. The other 
countries prefer the link between regional/local authorities and schools. In addition, there are different 
responsibilities of school inspectorates in the OECD countries of our interest. However, two main trends 
may be observed. First, the advising role of school inspectorates is generally stressed. Second, some 
countries (e.g. Ireland, Sweden) emphasize the importance of education results in the selection process of 
schools for inspection. 

(12) There is a similar range of methods for education system evaluation in all the OECD countries of our 
interest. This range includes international and national comparative testing, international and national 
statistical systems (e.g. Europe 2020 Strategy indicators), or thematic reports from external evaluation of 
students, teachers and schools. 

(13) The link between financial allocation on one hand and education performance on the other is the 
most common way how to evaluate education efficiency in the OECD countries of our interest. There are 
various methods of operationalization of this idea. They include financing conditioned by defined 
requirements (most of the countries), targeted assistance to lagging students and schools (e.g. Canada, 
Finland), or calculation of financial normative based on expected education outcomes (e.g. Australia, 
Finland). 

(14) The strengthening of school decision autonomy and the link between the framework education 
programmes and school education programmes are typical features of the Czech education system (see 
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